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Ben Gurion University of the Negev
The faculty of Social Science

Syllabus
Education Department 2007-8
Course name: Using videos to support teachers’ professional development
Course number: spring semester (course number:
Lecturer: Miriam Babichenko

Goals:

Recently videos of classroom practice have become a significant part of teachers’
professional development programs. During the course we will examine the
theoretical rationale of the use of video-recordings for teachers’ learning, we will
become acquainted with various models of using videos in PD programs and discuss
practical and methodological issues. The course integrates acquaintance with theory
and research with collaborative analysis of video-recordings in classroom.

Course Chapters:

In the first five lessons we will try to explore the rationale behind the use of videos in
teacher education. We will address and discuss questions like: What is the purpose
of teacher education? What are the critical features of an efficient professional
development program? And what are the main challenges in achieving them?

In the second part of the course we will get acquainted with several models to
incorporate videos in teacher professional development, and analyze the way these
models answer the needs and aims of teacher education. We will analyze several
dilemmas dealing with the choice and incorporation of videos (e.g: “best practice”
exemplars or cases of “ordinary” teaching? A video case of a member of the group or
of an unknown teacher?).

In the last two lessons we will be introduced to several empirical studies aiming to

shed light on the way videos provide (or not) an opportunity for teachers’ learning,
using different research methods

Course requirements:

Attendance and active participation- 10%

Reading the articles and writing a weekly response — 20%
An article presentation- 10%

End of year work — 60%
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