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Ben-Gurion University of the Negev
The Faculty of Humanities and Social Sciences

Syllabus

Department of Education 2013-2014

Course Name: Graphic organizers and learning

Number: fall semester- 129.2.0096 spring semester- 12D97
Monday 10:00-12:00

L ecturer: Ely Kozminsky
Email: ely@bqgu.ac.il Td: 08-6461873 (do not leave messages)
Office hours: Thursday 12:00-13:00

| nstruction Objectives:

Graphic organizers such as diagrams, tables antschee widely embedded in various documents ang
are used as means of constructing and organiziognation. We will discuss the various contexts tha
graphic organizers can be used in learning. Wedisttuss the verbal and the visual language
characteristics of the organizers. Then, examifferdint types of graphic organizers and their
applications in various information domains. Fipalle will discuss ways to study the use of various
graphic organizers. The main application subjettgaphic organizers that will be discussed are in
learning from texts, selecting and creating organsiZor different learning purposes: organizingnpling
and creating documents and in creative writing.

Chapters:

During the course, the students will be asked &0l iagticles to prepare class discussions, or fatigw
class discussions. Course materials and assignisestishe course website (HIGH LEARN). At the
end of the semester students will overview reseanchapplied literature and then present it for
discussion during the second semester. The ertkgfetar assignment will be analyzing relevant
subjects and/or executing and summarizing a smesdlarch project regarding the application of g@aphi
organizers for learning.




Reguirements:

Attendants: 20
Assignments 20
Semester assignment 20
Final assignment 40
Total 100%
Bibliography
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