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Ben-Gurion University of the Negev
The Faculty of Social Science

Syllabus
Education Department 2018-19
Course name: Children’s and Adolescents’ Reasoning and Knowing
Course number: 129-1-0029, 129-1-0039
Lecturer: Dr. Michael Weinstock [micwein@bqu.ac.il]
Goals:

This research seminar explores the development of reasoning and conceptions of knowing and
knowledge from childhood through adolescence with the end of students developing and executing
research projects in this areas. The topics covered in the first semester include theory of mind,
inferential reasoning, explanation and evidence in reasoning, evaluation and construction of
arguments, children’s and adolescents understandings about what knowledge is and how people
come to know things, and discipline-specific ways of knowing. In the first semester, there will be a
combination of lecture, whole class discussions, and small group discussions. Students will submit
questions on readings as basis for class discussion.

The course will culminate with a research project of each student's choosing that will be
written as a seminar paper and presented in class. The second semester will primarily consist of
tutorial research group meetings with the lecturer to work on the development of research questions,
literature review, research design, and statistical analysis. In addition the students will make formal
presentations of their research projects to the class.

Final grades will be based mostly the final seminar paper. Other factors in the grade will
include completion of small field tasks (interviews, questionnaires) to get a sense of how research is
carried out in topics of the courses, active participation including questions on readings, and
initiative in developing and executing the research project as a research group and in meetings with
the lecturer, writing a short proposal for the seminar research, formal presentation, and attendance.

Course Chapters:

1. What is knowledge? What is knowing?
2. Theory of Mind
Introduction
Interpretive theory of mind
3. Inferential reasoning
4. Domain knowing
5. Epistemology
Personal (or folk) theories of knowledge
Epistemic authority
Culture and epistemology
6. Reasoning
Argument
Evaluation and Construction
Argument fallacies



Explanation and Evidence
7. Evaluation of sources of knowledge
Course reguirements:

** 19100 |I'¥a 7j7wn
NN nain_xX % - nindn
% - *** pnana
100 % - nITIay
% - DINan
% - DI'o
100% - >"no
Bibliography
Semester A

Flavell, J. H. (2000). Development of children’s knowledge about the
mental world. International Journal of Behavioral Development, 24, 15-23.

Carpendale, J. 1., & Chandler, M. J. (1996). On the distinction between
false belief understanding and subscribing to an interpretive theory of mind. Child
Development, 67, 1686-1706.

Pillow, B. H., Hill, V., Boyce, A., & Stein, C. (2000). Understanding
inference as a source of knowledge: Children’s ability to evaluate the certainty of
deduction, perception, and guessing. Developmental Psychology, 36, 169-179.

Nicholls, J. G., & Thorkildsen, T. A. (1988). Children’s distinctions among
matters of intellectual convention, logic, fact, and personal preference. Child
Development, 59, 939-949.

D12 ©MIAWVIN NN : DT HY NPNDINVDIAN MDAN .(2007) .1, P10 .8 ,TYY
77UV 772277 (N27Y) 312010 0 TINA TN DY YO0 MNN DY YTIDM 190N N°22
CIPNN TIVN L(49-129 1Y) 19,0°710°5 1122513

(Yoed, T., & Levin, T. (2007). Epistemological conceptions of children: What do
children in elementary school think about the essence of knowledge and knowing?
In M. Hochberg (Ed.), Theory and practice in planning studies. Jerusalem:
Division of Planning and Curriculum Development, Israeli Ministry of Education
[in Hebrew])

Kuhn, D., & Weinstock, M. (2002). What is epistemological thinking and
why does it matter? In B. K. Hofer, & P. R. Pintrich (Eds.), Personal epistemology:
The psychology of beliefs about knowledge and knowing (pp. 121-144). Mahwah,
NJ: Erlbaum.

Weinstock, M. (2015). Changing epistemologies under conditions of social
change in two Arab communities in Israel. International Journal of Psychology,
50, 29-36.

Glassner, A., Weinstock, M., & Neuman, Y. (2005). Pupils’ evaluation and
generation of evidence and explanation in argumentation. British Journal of
Educational Psychology, 75, 105-118.

Porsch, T., & Bromme, R. (2011). Effects of epistemological sensitization
on source choices. Instructional Science, 39(6), 805-819.




