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The course presents theories of learning. It begins with a short introduction of the
behaviorist theory and the Gestalt theory. We then will move to constructivism
and social constructivism. We will also discuss how constructivism is related to
theories of conceptual change such as: Vosniadou's framework theory, Chi's
Ontological Shift Categories theory, and DiSessa’s pieces in knowledge theory.
We will also discuss Fisbaine's intuitive knowledge ide , as well as Stavy and
Tirosh Intuitive Rules Theory. In addition, Tversky and Kaanmann theory of
Heuristics will be introduced and its relation to theories of conceptual change will
be discussed. We will also discuss about evaluation and assessment approaches
and strategies that emerge from the theories of learning that were discussed during
the course.
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